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To be used in conjunction with

e The ELIM-I Guidance handbook

* The e-learning for healthcare resources Best Start in Speech,
Language, and Communication

* Intervention resources from Newcastle University
* Tiny Happy People Resources - BBC


file:///s:/assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/939872/ELIM_Handbook_December-2020.pdf
https://portal.e-lfh.org.uk/Component/Details/682693
https://portal.e-lfh.org.uk/Component/Details/682693

This training will cover........

Part 1: Overview of the ELIM-| steps
Part 2: Overview of the ELIM-| resources
Part 3: Background to the ELIM-I intervention

Part 4: Step by step guide to delivering the ELIM-I
a. Preparation — Assessment - Conversation - Universal Support
b. The Intervention — Shared Goal Setting
c. The Intervention — a Self-directed approach
d. The Intervention — a Coaching approach and Signposting

Part 5: Accessing the resources
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Early language identification measure and intervention: guidance handbook (publishing.service.gov.uk) .



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/939872/ELIM_Handbook_December-2020.pdf

Preparation

Step 1
Assessment

|dentify
whether child
is at risk on
ELIM measure

Step 2
Conversation

Explore
parent’s views,
child’s
development
and signpost

Step 3

Intervention
Supporting parent/caregiver to increase responsive contingent interaction

Self-directed

Shared mlkd Signposting
decision- How to be a Super
Support EL Communicator

needed * booklet

Coachin
- Physical and

social
How to be a Super resources
Communicator

booklet

Universal
Support not Talking
needed Together
booklet

*also onward referral if meet local criteria == < QOptional step



https://www.bbc.co.uk/tiny-happy-people/elim-doing-laundry-child-level/zgpdmbk
https://www.bbc.co.uk/tiny-happy-people/elim-copycat-ball-games/z8ksg2p
https://www.bbc.co.uk/tiny-happy-people/elim-hanging-laundry-describe/zsnwxg8
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Resources - overview

Practitioner

Parent/caregiver
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Resources - overview

Practitioner
Handbook

Detailed
Guidance
ELIM-I
Measure

Practitioner Guide Shared decision-
making cards
ELIM-1 Overview
Conversation
guide
‘COM-B decision-
making
STAR coaching
model

Universal Pack

Booklet with
advice and QR
codes to
webpages

Website

Red Book
Invitation
template

Text messages &
links

Templates for
Signposting
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* The ELIM-Intervention aims to improve the language and communication development of
children aged 2- 3; 06 years, and to support parents to interact and communicate more
effectively with their child to support SLC development

* |tis an approach to SLC development support that is:

 equitable
* consistent
* Feasible

*And draws on theories of:
* Shared decision-making
 Engagement & partnership
 Strengths-based approaches




* The focus of intervention is on increasing the frequency with which children
experience Responsive Contingent Interaction (RCl)

* Language is learned through interaction, the most important interaction being that
between parent-child and educator-child

* Language is easier for children to learn when it occurs in interactions with certain
qualities or characteristics

* These characteristics of interactions and their consistency, are more important for
language learning than just the amount of language a child hears



How would you describe responsive contingent
interaction to a parent to help them understand?




A responsive parent is not directive of their child’s
attention but follows their child’s lead, watching and
listening carefully for communication. They respond to
their child’s communicative attempts with language
relating to the child’s focus of attention.

They are also responsive to the child’s developmental level so the language they use is in the
child’s Zone of Proximal Development — one step ahead of the child’s development



Aim to increase parent/caregivers us of RCI

Focus on characteristics and qualities of interaction which are
important for children aged 2 — 3 years

We have identified 9 responsive-contingent

characteristics of interactions — we call these 'Super Communicator’
tips

To help parents to understand the idea we talk about being 'Super
Communicators’





https://www.bbc.co.uk/tiny-happy-people/elim-super-communicator/zm4hvj6

* Seeing RCl is easer than describing RCI!

* |n collaboration with the BBC’s Tiny Happy People, we have
developed 'Super Communicator' videos to help
demonstrate these responsive-contingent interactions

 Each of the 9 tips has its own video and these can be
viewed on the BBCs Tiny Happy People website



Responsive-contingent interaction in ELIM-Intervention

* Each tip depicts parents following their
child’s lead, watching and listening
carefully for communication and
responding with language relating to the
child’s focus of attention



We aim to help parents to use Super Communicator
tips in their daily routine

The resources encourage families to find a ‘together
time’ in which they can try out and practice the
tip(s) they choose

‘Together time’ is a time when parents feel most in
tune with their child

Importantly, this may be one of their daily routines
No need to fit in’ an extra intervention behaviour or

activity but instead make their everyday
interactions more conscious and meaningful
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* Support parents to

* have clear expectations of the 2 — 2 % review, its focus and
benefits

* feel prepared to complete the ELIM tool and understand its
purpose

 feel ready for shared goal setting and to see themselves as equal
partners in decision making

* feel ready to ask questions and voice any concerns



Additional text which could be Text which could be provided in
added to the red book the review invitation

Includes prompts to support the
parent to feel ready, know what

to expect and prepare.
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Step 1
Assessment

Alms

e identify children aged 2-2 %2 years who may need support with their
speech language and communication development using:
e 50-word list
* Practitioner observation



Resources

Step 1
Assessment

Scoring the ELIM observation

For questions 1-5 place a tick next to each observation to indicate whether you have or have not observed that behaviour.
For question 6 please circle one of the three types of attention. If you circle ‘Fleeting’ you should explore this further in the
Step 2 conversation

ELIM Observation Please tick
Concern No concern




Actions

Step 1
Assessment

* Complete the 50-word list with the parent:

* tick off the words the parent has heard the child say
e score: tick whether the total numberis '17 or under' or '18 or over'

* Complete the observation section:

you will observe the child's communication throughout the whole review, but you may also carry out
specific observations to complete this should you need to

tick 'Yes' or 'No' against each observation and circle the type of attention you observe

score: tick 'Concern' if you have not observed ALL of the behaviours indicated, and tick 'No concern' if
you have observed all behaviours indicated.

* Note: 'fleeting' attention is considered as 'not observed' (i.e., would score '0")



Step 1
Assessment

You might say........ (word list)

ﬂrly words children use can indicate how their language is \

developing...these are some words children might use at this
age...some of them many children will say (for example, 'mama’) and
some of them only a few children will say (for example 'gentle’)...this
list is designed to pick up a range of different words’

‘we don't expect children to be saying all of these words - this is a
range of words to try to help us understand the range of individual
differences in how children learn words and in what order!

I

QS [child's name] said any words yet? ...what was their first woroy

\

—




Step 1
Assessment

You might say........ (word list)

4 A

‘Let’s go through them and check them off if you have heard [xxxx]
say the words — they don’t have to be saying them perfectly clearly —
so they might say doo instead of shoe or tat instead of cat — but if

you feel you have heard them make a good try at saying the word
then we can check it off.”

'have you heard [child's name] say any of these words?...what about
these words?’

\_ /
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Step 2
Conversation

Alms

e ensure parents are offered the space and time to explore and raise
any concerns

* enable practitioner to gain deeper understanding of
* the support and community resources available to the family
* the languages spoken in the home

* the barriers and enablers in place in the family to using responsive
interaction

* build trust with the family
* model responsive interaction



Step 2
Conversation

Actions

* Explore the key topics
* Parent/carer’s specific concerns
e Patterns of languages child hears
* Any concerns about behaviour
e Barriers and enablers to responsive interaction

* Model responsive behaviour to increase trust and partnership



Resources

ELIM-I Conversation Topics

A reminder list of topics from Step 2 in
ELIM-1 Handbook which are
recommended for exploration with
parents

Includes a reminder to model floor play
and responsive contingent interaction
with the child & encourage parent to

joinin

Step 2
Conversation
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Step 1
Assessment

|dentify
whether child
is at risk on
ELIM measure

Preparation

Step 2
Conversation

Explore
parent’s views,
child’s
development
and signpost

Step 3

Intervention
Supporting parent/caregiver to increase responsive contingent interaction

Shared
decision-
Support making
needed *

Universal

Support not Talking
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Pack
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Outcome from Steps 1 and 2 Interpretation

Action
Word list: 218 words AND No risk of SLCN
Observation: All behaviours observed AND \/ Talking Together info pack
Conversation: No parental concern
Word list & Observation: 218 words & all behaviours observed BUT \/ No identified risk of SLCN
Conversation: Parent concern | Intervention

.

Word list: <17 AND/OR I Risk of SLCN
Observation: 21 behaviour not observed * Intervention
Word list: <17 AND/OR Risk of SLCN
Observation: 21 behaviour not observed AND ! Intervention AND
Child meets local criteria for immediate support from SLT and/or Pediatrician Referral
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Universal
Talking

A | ms Together

booklet

e ensure all families are provided with accessible evidence-based
guidance on child language development and enriching home learning
environments

e ensure all children can reach their potential in terms of speech and
language

e provide a safety net for any children missed by ELIM-I or for children
whose SLCN may emerge later



Resources

The booklet includes information about:

Why language is important

How to be a Super Communicator with a QR
code to Tiny Happy People videos

9 super communicator tips with QR codes
linked to videos for each on THP

Useful resources (BBC’s Tiny Happy People and
Better Health Start for Life Campaign)

Finding the right ‘together time’
Summary of the 9 tips

Universal
Talking

Together
booklet










Using the ELIM-I in practice

Professor Cristina McKean, Dr Jenna Charlton, Dr Christine Jack,
Emily Armstrong, Dr Penny Levickis, Vicky Gilroy

Building on work led by Professor James Law




This training will cover........

Part 1: Overview of the ELIM-| steps
Part 2: Overview of the ELIM-| resources
Part 3: Background to the ELIM-I intervention

Part 4: Step by step guide to delivering the ELIM-I
a. Preparation — Assessment - Conversation - Universal Support
b. The Intervention — Shared Goal Setting
c. The Intervention — a Self-directed approach
d. The Intervention — a Coaching approach and Signposting

Part 5: Accessing the resources



Preparation

Step 1
Assessment

|dentify
whether child
is at risk on
ELIM measure

Step 2
Conversation

Explore
parent’s views,
child’s
development
and signpost

Step 3

Intervention
Supporting parent/caregiver to increase responsive contingent interaction

Self-directed

Shared mlkd Signposting
decision- How to be a Super
Support EL Communicator

needed * booklet

Coachin
- Physical and

social
How to be a Super resources
Communicator

booklet

Universal
SUPPGIt Gt —§ 1aIKIng
needed Together
booklet

*also onward referral if meet local criteria == < QOptional step



https://www.bbc.co.uk/tiny-happy-people/elim-doing-laundry-child-level/zgpdmbk
https://www.bbc.co.uk/tiny-happy-people/elim-copycat-ball-games/z8ksg2p
https://www.bbc.co.uk/tiny-happy-people/elim-hanging-laundry-describe/zsnwxg8

To increase parents/carers’ use of specific
behaviours for 10 to 15 minutes per day in a specific context which

suits the family’s resources and constraints and is part of their usual
daily routine.



Step 3

RESO U rces Intervention

Supporting parent/caregiver to increase responsive contingent interaction

How to be a Super communicator Shared decision-making cards
booklet
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Resources to support discussions of
need and shared goal setting

Super communicator tips —the how
and the why

Other ways to support your child’s
language

Cut out resources to support goal
setting, reflection and remembering


https://newcastle-my.sharepoint.com/personal/ncm54_newcastle_ac_uk/Documents/WORK/a_ELIM-I%202022/Training%20Novemebr%202023/November%202023%20Resources/How%20to%20Be%20a%20Super%20Communicator%20Pack%20(edit%202)%20(1)%20(1).pdf

How to be a super communicator booklet

1. Discussions of need and shared goal setting



How to be a super communicator booklet

2. Super Communicator tips —the how and the why



3. Other ways to support your child’s language



How to be a super communicator booklet

4 Cut outs to support goal setting, reflection and remembering
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Outcome from Steps 1 and 2 Interpretation

Action
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.

Word list: <17 AND/OR I Risk of SLCN
Observation: 21 behaviour not observed * Intervention
Word list: <17 AND/OR Risk of SLCN
Observation: 21 behaviour not observed AND ! Intervention AND
Child meets local criteria for immediate support from SLT and/or Pediatrician Referral




* To share with parents that their child may be at risk of SLCN

* To begin the process of collaborative working between the parent and
practitioner to support the child’s language development

* Increase parent’s understanding of responsive interaction

* Increase parent’s understanding of why this is important for their
child

* Ensure sure parents do not feel blamed for their child’s difficulties

whilst also understanding they can make a difference to help their
child



Resources

How to be a Super
Communicator Booklet

* Page 1 — How to be a super

communicator and THP video
link

* Page 2 — summary of the 9 tips


https://www.bbc.co.uk/tiny-happy-people/elim-super-communicator/zm4hvj6

B wnN e

Explain and discuss the outcome of the ELIM assessment
Provide with ‘How to be a Super Communicator’ booklet
Talk about working together to find ways that can help their child

Discuss how specific kinds of talk and interaction support children’s language
development to improve more rapidly.

Explain how some children find it harder than others to pick up language and
communication. For these children there is a need to become ‘super communicators
arr:d increase responsive communication to help them to learn from those around
them.

Show the ‘super communicator video’ - which shows parents/caregivers interacting
with their toddlers and engaging in responsive communication in everyday contexts -
responsive interaction behaviours are tagged and explained

)



ﬁram our conversations and from the wordlist we [filled in it seems like [chm
name] might need a little help to support them to learn words and sentences.

Some children find it harder than others to learn to talk just like some children
walk later than others.

There is no clear reason why some children find this harder than others.
But we can help them.

Often there are some simple steps we can take to help them to catch up.
&can talk about those with you and we have some guidance which can h?

—




You might also say, it onward referral is indicated

4 A

l also think it would be good to ask the Speech and Language

Therapy Team to see if they have any other advice which could
help [NAME] too and to check how he/she is progressing. How
would you feel about that?”

\__ /




You might say ........

This video shows the specific ways of communicating which we know help
children learn.

We know you will be doing lots of these already. When children are finding
it harder to learn words and sentences we need to become super

communicators and “dial up” our use of these ways of communicating

Let’s watch the video together to see what we mean by being a super
communicator






https://www.bbc.co.uk/tiny-happy-people/elim-super-communicator/zm4hvj6
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* Use a shared decision-making approach to enable a strengths-based
approach and to build trust and feeling of working in partnership

* Increase parent’s understanding of responsive interaction
* Help parents to reflect on what they are already doing to help their child

* Help parents to choose one super communicator tip to focus on doing
more often - to practice 15 minutes every day

* Help parents to reflect on the times of day when they can best connect
with their child and practice their chosen behaviour - when is their best
‘“Together Time’?

* Agree a goal of when they are going to practice their super communicator
tip


https://www.bbc.co.uk/tiny-happy-people/elim-doing-laundry-child-level/zgpdmbk
https://www.bbc.co.uk/tiny-happy-people/elim-copycat-ball-games/z8ksg2p
https://www.bbc.co.uk/tiny-happy-people/elim-hanging-laundry-describe/zsnwxg8

Shared
decision-
making

Resources

Goal setting cut out Shared decision-making cards
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1. Sort the super communicator tips cards into 2
piles with the parent — those they are doing a
lot already — those they think they could try
to do more often.

2. |If the parentis unsure you could point out
things you have noticed they do to get the
conversation started.

3. Ask the parent to choose 1 behaviour they
would like to try to do more to help their
child’s language and communication
development
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It will help your child’s language and communication to try to use
these ways of talking more often.

We know you will be doing lots of these already. But if we choose one
that you could try to do a little more this could help your child to learn
words and sentences more easily.

Lets look through these card that list the super communicator tips
and see which ones you do a lot already and which you might want to
try to do more

| noticed you use a lovely interesting voice when you talk to
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Support the family to reflect on their family’s
routines and what times of day are the best times
to tune in and chat with their child.

Talk through how every family has different
rhythms to the day and different times of the day
when they might have the time or energy or help
from others to be able to tune in to their child’s
communication

Sort the ‘“Together Time’ cards into 2 piles with
the l:(>arent — those they feel would definitely NOT
work for them and those, which they feel they
could try.
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Every family has different rhythms to the day and different times of the
day when they might have the time or energy or help from others to
be able to tune in to their little one’s communication.

We call this ‘Together time’ — the time of day when you can best tune
in to your little one.

Can you think when might be your best time for “Together Time’?

This could be based on what your little one finds more interesting,
when you have help from a partner or friend, when you and your child
are least tired, or when the household is less busy and distracting”
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“Let’s take a look at these possible ‘together times’ —

we are going to choose one for you to practice using

the super communicator tips over this next week/few
weeks.

Which of these would be your best together time? Or
is there a different time that would be best for you?”
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Actions

3. Show the parent the goal setting cut out

4. Support the parent to fill this in with the chosen
super communicator tip and their chosen
‘Together Time’

“I aim get down to my child’s level for 10 — 15
minutes per day when we are out and about on the
school run.”
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“That’s great — let’s write down what you aim to do —
SO ....... you will follow the child’s lead for 15 minutes
every day during bath time”

“Is there somewhere you can put this — like on your
fridge — where you will see it every day?”

} /
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Step 3

Intervention

What are the options for tailored support?

Self-directed
One additional visit after goal

setting
Optional extra

Optional text reminders How to be a Super Signposting . .
Telephone review Communicator Pack Phvsical and information
e Ia" & support about
socia i
Or resources physical &/or

social resources
Coaching

Between 2 and 4 additional visits

Optional reminders

Telephone or face to face review

How to be a Super
Communicator Pack

NOTE: Approaches use the same resources — the Super Communicator Booklet —differ in the level and type of support from the practitioner



* To agree with the family the level and type of tailored support which
would best support them to reach their goal

* The practitioner to support this decision by considering the barriers
and enablers to responsive communication in place for this family
drawing on

* Your knowledge of the COM-B framework

* Your knowledge of the family

* The discussions during Step 2 — the conversation
* The discussions during shared goal setting

* To agree a plan for future contacts



Reminder of the COM-B model

See page 32 ELIM-I Handbook



Resources

COM-B mapping

In Practitioner Guide find
handout listing the specific
enablers which support a family
to increase their use of
responsive communication
categorised into Capability,
Motivation, Physical and Social
Opportunities and Mapping to
type of tailored support

Enablers for increasing responsive interaction

COM-B component

Enablers

Capability

Physical Opportunity

Has the skills and knowledge to...

* Follow the child's lead and interests
Use responsive interaction behaviours in play, book sharing and daily routines
* Choose developmentally appropriate activities, toys, books
* Decide on a goal, monitor their behaviour, and stick to a plan

Has access to:

* books, toys activities to support responsive interaction

* contexts like playgroups, library drop-ins etc to support the of responsive interaction

Social Opportunity

Has access to:

o a family and/or social network to support them emotionally and practically
«__a social group who also use: ive i ion in a range of contexts

Deciding on level of tailored support

Would the family
benefit from a self-
directed approach?

Would the family
benefit from support to
access toys and books
and to use the available
resources they have to
chat and play?

* opportunities to spend time with their child which is rewarding for both the child and the parent/caregiver

This is appropriate if the family has most enablers in place and the only barriers fall in the category of Capabilities (i.e., rela
to skills, knowledge self-monitoring and deciding on a goal)

This is appropriate if the family has barriers in terms of Physical Opportunities — that is few physical resources to support t/
child’s play and development and limited access to contexts which support chat and play

Would the family
benefit from support to
access childcare and

social support in the
community?

This is appropriate if the family has barriers in terms of Social Opportunities — that is limited access to childcare, social
support networks, and contexts which encourage chat and play




Enablers for increasing responsive interaction

COM-B component

Enablers

Capability

Has the skills and knowledge to...
* Follow the child’s lead and interests
* Use responsive interaction behaviours in play, book sharing and daily routines
¢ Choose developmentally appropriate activities, toys, books
e Decide on a goal, monitor their behaviour, and stick to a plan

Physical Opportunity

Has access to:

e books, toys activities to support responsive interaction
e contexts like playgroups, library drop-ins etc to support the of responsive interaction

Social Opportunity

Has access to:

* a family and/or social network to support them emotionally and practically
* asocial group who also uses responsive interaction in a range of contexts
e opportunities to spend time with their child which is rewarding for both the child and the parent/caregiver




Deciding on level of tailored support

Would the family
benefit from a self-
directed approach?

This is appropriate if the family has most enablers in place and the only barriers fall in the category of Capabilities
(i.e., relate to skills, knowledge self-monitoring and deciding on a goal)

ould the family
benefit from support to
access toys and books
and to use the available
resources they have to
chat and play?

This is appropriate if the family has barriers in terms of Physical Opportunities — that is few physical resources to
support their child’s play and development and limited access to contexts which support chat and play

’Would the family
benefit from support to
access childcare and
social support in the
I;:ommunity?

This is appropriate if the family has barriers in terms of Social Opportunities — that is limited access to childcare, social
support networks, and contexts which encourage chat and play




1. Practitioner and family discuss the options for support (self-
directed or coaching) and practitioner suggests an approach they
feel would be beneficial based on the COM-B mapping.

2. Practitioner and family agree an approach and date(s) for additional
visit(s) —a family plan might be useful here.



/”How about | pop back in a week and we can look at how you are\
getting on with trying your super-communicator goal and | can drop

off some more resources and ideas to help you?”

OR

“1 have some resources here to support you with using that super
communicator goal — maybe we could look through them together
now and then | can check back in in a couple of months to see how

you are going”




4 A

“How about we set up a few dates when | can pop
back in and we can look at ways to help you to
practice the super-communicator tip

| can bring some more resources and ideas to help
you and you can ask any questions as you try it”

/
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This training will cover........

Part 1: Overview of the ELIM-| steps
Part 2: Overview of the ELIM-| resources
Part 3: Background to the ELIM-I intervention

Part 4: Step by step guide to delivering the ELIM-I
a. Preparation — Assessment - Conversation - Universal Support
b. The Intervention — Shared Goal Setting
c. The Intervention — a Self-directed approach
d. The Intervention — a Coaching approach and Signposting

Part 5: Accessing the resources
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* Address capability barriers to using responsive
communication behaviours

* Provide resources and advice to support the parent to
* Remember their goal

* Remember why to use the super communicator tip

* Reflect on how things are going




1. Remember how and why
* check with the parent their goal and their together time
* look at the relevant ‘how and why’ section in the booklet.

e watch the video example and talk through how their
chosen tip will help their child’s language to develop

* ask if they have read the ‘why is language important’ page
and see if they have any questions



Describes the sEecific super communicator
tip they have chosen

QR code to THP video of that tip to help
them see it modelled

Provides motivational information about
how this super communicator tip can help
their child

Outlines why language is important and
celebrates parents as child’s first teacher



https://www.bbc.co.uk/tiny-happy-people/elim-copycat-ball-games/z8ksg2p



https://www.bbc.co.uk/tiny-happy-people/elim-copycat-ball-games/z8ksg2p

2. Remember what and when —

* check they remember what their chosen together time
was and discuss ways that they can remind themselves or
be reminded to do this every day — for example

e Put their goal on the fridge (use cut-outs at the back of the
booklet)

* Set a reminder on their phone

* If available in your team offer a weekly/fortnightly text message
with QR/ hyperlinks to new video examples embedded (Optional)



A place to reset the goal

A space to reflect on how it’s going
and record questions for the HV
team and to discuss at the review

A set of prepared messages for a
texting service if this is available to
your team




Actions

3. Reflect — encourage to reset their goal and fill in the reflection
section on the back of the card before a review

4. Review — after an agreed time (~2 months after 2-2 )2 year
review) call the family and review progress — use the notes and
guestions they may have made on their cut out goals to
support the family to reflect and ask questions — decide if
further action is needed
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AIms

* Address capability barriers to using responsive communication behaviours

* Provide resources and advice to support the parent to
* Remember their goal
« Remember why to use the super communicator tip
* Reflect on how things are going

* Address motivation barriers to using responsive communication behaviours

* Provide support to increase the parent’s
e Confidence
* Optimism
» Self-efficacy
* Resilience



Practitioner guide outlines
the stages of the STAR
coaching approach



STAR Coaching approach

§h OW: . Model responsive interaction with the child — pay particular attention to the super-
communicator tip which the parent is targeting

Iry: Sit back and let the parents have a go at the tips — if they need encouragement, ask them to

have a try and remind them of things you have already seen they are doing well to build their
confidence

AppreCIate: Focus on what the parents are doing well and comment on these positive

strategies. “I noticed you are really following Joe’s interests here. He loved the trains and you have
followed his lead and talked about the trains — that’s great. That’s really going to help him to make
connections between the words you say and what they mean.”

Be'ﬂ eCT: Encourage the parent to think about - How that felt - What they feel they did well -
Any things that were tricky — and support the parent to problem solve



Actions |=¢

— Vv

1. Remember how and why

* check with the parent their goal and their together
time

* look at the relevant ‘how and why’ section in the
booklet.

* watch the video example and talk through how their
chosen tip will help their child’s language to develop




Describes the sEecific super communicator
tip they have chosen

QR code to THP video of that tip to help
them see it modelled

Provides motivational information about
how this super communicator tip can help
their child

Outlines why language is important and
celebrates parents as child’s first teacher


https://www.bbc.co.uk/tiny-happy-people/elim-copycat-ball-games/z8ksg2p

2. STAR — use the STAR approach to support the parent to
practice the super communicator tip and gain confidence, self-
efficacy and resilience

* Show —demonstrate responsive interaction with the child paying
particular attention to the super communicator tip the parent has
chosen as their goal

* Try — encourage the parent to join in and try as well

* Appreciate — comment and provide positive feedback on the
responsive communication behaviours the parent is using

* Reflect — encourage the parent to think through how they feel, what
went well, if anything was tricky and problem solve with them



4 A

“OK Let’s try using the pausing and waiting tip.
How do you feel about having a try now?

| saw earlier that Jack is really loving when you get
were down at his level chatting to him. Shall we give
that another try and see if we can pause and wait

too?” |
: S Try




communicate with you.

He was really interested in what you said and was really listening to
you. That was great.

You noticed he held out the pegs to ask for help hanging out the
washing and you talked about the pegs and clothes.

That’s really going to help him to make connections between the
words you say and what they mean.”

/”/ noticed you really waited and watched to see what Jack wantecm

|

/ Appreciate



@

that but with time it will feel more natural
What do you think went well that time?

Yes | really saw that too...............

ow did it feel pausing and waiting like that?

~

Yes it can feel strange when we first start a new habit like

|

Reflect
4



/ “How do you feel Jack was responding to you waiting longer like that? Did ym
notice anything different about how he communicated with you?

Yes | saw.............
Was anything there anything tricky about that?

Yes remembering to do it is hard, you might want to put some of the cut out
reminders from your booklet in places around the house to try to help you

Yes, if he is doing something that you need to stop because it is unsafe you can

definitely jump in.......... ” |
\ 4 YA / Reflect

—




Actions

3. Remember what and when — help them remember what their
chosen together time was and discuss ways that they can remind
themselves or be reminded to do this every day — for example

* Put their goal on the fridge (use cut-outs at the back of the booklet)

* Set a reminder on their phone

* |f available in your team offer a twice weekly text message with QR/ links to new
video examples embedded

4. Reflect - give the parent the remind and reflect cutouts which has
their targeted super communicator tip on it and a space for reflection.
Encourage to to fill in over the coming week/2 weeks and encourage to
practice every day



5. At subsequent weekly or fortnightly visits
e Reflect and trouble shoot
* Decide whether to keep goal or choose a new one

* Repeat actions 1 — 4 (Remember why and how; STAR; Remember
what and when; Reflect)

6 . Review — after an agreed time (~2 months after the final visit)
call or visit the family and review progress — use the notes and
guestions they may have made on the ‘remind and reflect’ cut-
outs to help the family to reflect on progress and ask questions —
decide if further action is needed
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* Ensure parent can make best use of the resources available to them in
their home to support their child’s language development



Resources

Guidance using books and
toys; making the most of
everyday materials and
daily routines

Information and links are in the ‘How to
be a super communicator booklet’

QR codes link to Tiny Happy People
Resources to see models



Alms

* Ensure parent has access to resources (books, toys) to
support interactions

* Encourage interaction with other parents
e Support access to 2 year offer where appropriate



Resources

Downloadable templates

Describes local resources in terms of book
libraries and toy libraries and can be locally
adapted

Can use locally developed signposting
resources in addition/as replacement
however marketing identity supports
parent to make links to child language
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This training will cover........

Part 1: Overview of the ELIM-| steps
Part 2: Overview of the ELIM-| resources
Part 3: Background to the ELIM-I intervention

Part 4: Step by step guide to delivering the ELIM-I
a. Preparation — Assessment - Conversation - Universal Support
b. The Intervention — Shared Goal Setting
c. The Intervention — a Self-directed approach
d. The Intervention — a Coaching approach and Signposting

Part 5: Accessing the resources



The ELIM-I website:

The ELIM-1 website is a central point
of access for ELIM-I resources

Here you will find information about
the ELIM-I development, access
training, and find materials for
families and practitioners



Navigating the ELIM-| website

Use the headings to navigate
through different sections of b
the website.

Resources are found under
ELIM-I > ELIM-I Measure and
Intervention Resources




Accessing the ELIM-I Resources

On the page ELIM-I Measure and
Intervention Resources you will find a
series of drop-down sections which align to
each step of the ELIM-I.

In each section you will find corresponding
resources for families and practitioners
(these will be highlighted blue).

Click to download copies of the resources




Printing Resources

You may also print hard copies of the
materials, and this is recommended
for resources that will be used with
families to support engagement

To support teams to order hard copies
from print services we have included
information about Printing
Specifications
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